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This publication’is addrfessed to'school superintendents,
principals, deans, and/counselors, and to teachers and
administrators of vocational education programs in second~

~.ary schools, community colleges, and regional occupatlonal
programs and centers.

,f?ﬁ/ booklet contains definitlons of terms In the area of sex
equallty in vocational education; an overview of the prob-
lems created by sex discrimination; 2’ “description of the
Jaws and activities that are helpin / to eliminate sex dis-
crimination; Information about teacher and counselor
training and about curriculum matérials and methods that
teachers may use in vocational edﬁcation Programs; and
1ists of print, nonprint, and himan resources that are
accessible to teachers and afpfnistrators.

Martha Harris, Education Program Speclalist, DHEW/Bureau of
Ocecupational and Adult Educdtion, reviewed the sectlon on
Title 11, Vocational Educatlo., of the Education Amendments
of 1972, and Helen Walsh, équal Opportunity Speclallst,
Region X Office of Civil/Rights, reviewed the Sectlion on
Title 1X of the Educatlo nmendmentf\of 1972, Prohibition
of Sex Discrimination. ,Their suggestions have been Incor-
porated in this publication.

was granted by Mary M./ Fredlund. The sketches originally
appeared In Consumer Survival Kit, the Blue “ollar Scholar:
Vocational Schools, a’publfcatlop\of the Maryland Center tor
Public Broadcasting.

Permission to use thegfketches that appear In thls publication
u

This document 1s a publication of the Women's Educational
Equity Communicatlons Network (WEECN}. Established in 1977
under the Women's Edﬁcational Equity Act (Publlc Law 93-380),
“WEECN 1s sponsored by the U.S. Office of Education to proe
mote educational =qhlty for women.

Readers who wish to obtain further information are Tnvited
to seek it from WEECN and from the persons and projscts
named in this booklet.
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Differences in thﬁfhays our society treats istrators, and'Parépts, ané/to syggest ways .
women and men are{evident everywhere. that school peﬁponngl canfbegin to eftect
They are clearly Jﬁsible in the area of change in this area.; The efforts of \
,empioyment, where many occupations are schuo! personnel, towhom this bogk fs
'pursued primarily by\ the_members of one \ especially addressed,.are needed o
sex. These differences are also evident. \ ensure that' sex equallty in vocational
throughout tiie school System and par- {
ticufariy in vocational educatlon pro- ;
- ‘grams. The effects of different treat- \
ment and opportunities can be damaging Dby federai Iaws.‘ As tb laws are
to both sexes, but especially to V' implemented In schootls, n as weli
wWOmen . as men will becoﬁe e uipp with the //
" skltis, competenéicé, andlattitudes thgy/
One minimal goal of education is to nead to compete jﬁrly for employment
develop students' interests and in the skilled tfades and other f glgs
capabilities and to provide them with that in the ﬂast have been Iosed t
the skifls for a productive iife. . women. Thls ﬁoo Jet UQ est!ons
The educational experiences df female _ and resources to bg}ﬁ school er onnei
students, however, usuafly limit tneir ! compiy with the-laws and impr
- interests, skills, and aspirations, >vocationai educatf‘n~of femal \students
rather tnan expand their opportunities.
This iimiting of growth and development
hurts individuat giris and women, and |
it also reduces the benefits society as ’
3 whole would gain if women received the DEFINITIONS O-.F TERMS
same educational opportunities as men N :
ard were encouraged to participate in 1 Lo
the tabor market on an equai basis with S0 that the authors and readers of this
men. pubtication share a common under-
standing of the teims used throughout,
severai key words, and concepts are
defined below. |

education becomes a r itity/ Providing
equat educationai oppo ‘u ties for
both sexes has al # mandated

Much attention has been paid to sex
discrimination in education in the last
several yeavs--studies have been con-’
ducted, statistics gathered, books
written, and laws passed--yet littie

- change in educatiomal practice has
occurred. HMore women are working for
_pay, and they-are working during more
vears of their lives than ever before.
But because of their limjted training
and asplrations and becsuse sex
discrimination still exists, women are
earning less than sixty percent of what
men earn in comparabie jobs, and the

VOCATIONAL EDUCATION

The Rules and Regutations for Vocatlonal
Education that’ guide the impiementation

of Titie 11, Vocational Education, of the -
Education Amendments of 1976, define

gap 'in earnings between men and women
is widening. Vocational education pro-
- grams, which are gne important 1ink
between schools and the job market,
have traditionally segregated students
by sex.

The purpose of this publication is to
examine the current issues affecting
women and vocational education, to show
the need for concern and action by voca-
tional education teachers, school admin-

specific occupation or a cluster of
closeiy related occupations in an occupa-
tional fieid, and which Is especially and
particularly suited to the nqeds of those
engaged tn or preparing to engage in such
occupation or occupations.' {Federal

Register, Vol. 42, No. 191, Ottober 3,
1977, paragraph 104.512.} /?

Vocational education—1§~d{i?ded into"
several areas, inciuding agricultural,
business and office, distributive, heqith




occupaticons, home economics, and/indus-
trial arts.

The following definitions are taken from
the Federal Register cited above, para-
graph 104.73.

SEX 81AS

"{g.bihaviors resulting from the
_ @ssumption that one sex is superior
to the other."

.~ SEX STEREOTYPING

", ,.atyf ibuting behaviors, abilities,
tnterests, vatues and roles to'a persen

or group of perscns on the basis of their
Y it

SEX DI1SCRIMINATION

. ,.any action which 1lmits or denles

3 person or a group of persons oppore
tunities, privileges, roles, or rewards
on the basis of their sex."

The authors Of this booklet define "sex
equality.," "school personnel ., and
"women" as follows.

SEX EQUALITY

Opportunity, encouragement, and support
of every individual to learn and work
according to his“or ker talents and
interests rfga dless of her or his sex.

¢’ SCHOOL PERSONNEL

School personnel include all persons
employed by a school district, especially
those who interact with students on any
basis.

e

WOMEN

In this publication the word "women' is
used to include female students in secon-
dary schools and postsecondary educatlonal
institutions. ''Women'' includes perscons of
3 wide range of ages from childhoed into
the retirement yvears; persons who have
attained any level of educaticon above
elementary school; rural, urban, and sub-
urban residents; members of al! races and
ethnic groups, inciuding persons whose
native language is not Engiish; persons
with physical and/or mental disabilities;
persons with different Incomes; warried
and single persons; and parents and non-
parents.

OVERVIEW OF THE PROBLEM

Wiat are sex roles? They are the
attlitudes and behavtors one axhiblts

and the ways in which other peop)e .
think about one and treat one, depending
upon whether one Is female or male. Ths
process by which chlldren tearn sek--
roles arid by which adults have their sex
role behaviors reinforced is called

sex~rols soctallzation.

The Inequitles in opportunlties for women
and men as both 'students and employees
in the educational system in the United
States are caused in part by the sex-rote
soclatization of the children of our
society. Parents and teachers socialize
chiidren, classmates soclallze each other.
Television and radic programs and commer=~
clals and mavies repeat similar messages
about what a boy is, what a glrt does,

and what distinguishes men from women.

The stereotypes about men's and women's
talents, skitls, interests, and achieve<
ments are thus perpetuated from generation
to generation. -

Discrimination against persons on the
basis of thelr sex usually accompanies
this sex stereotyping, and.sex discrim-
ination is most often directed against
females in our society. Women who are
members of racial or ethnic minority
groups are subjected to even greater
discrimination in education and the labor
market than white women, and women with
physical, mental, or emotional disabili-
ties are also the victims of 2 great deal
of stereotyping and discrimination. Like-
wice, women who are middie-aged or elderly
often experience discriminat fon when they
attempt to resnter school or obtain paid
employment. Much of the discussion In
this section of the booklet, most of

the laws descritied in the second sectlom,
The Legislative Changes, and many of the
suggestions for aés!vltles in the schools
made in the third secticn, The Education-~
al Changes, are even more important for
the education and trainind of women who
are members of minority groups and/or are
are dizabled than they. are for women who

are majority group-members.

The words ‘'male," "female," '"masculine,”
and "feminine" st111 function in Our
society to differentiate men's and wo-
men's attitudes and behaviors--that is,
their sex role identity--and a person's

7




. sex-role identity s a basic element of enrolled in woodworkling, drafting, and
one's sense of self. Teachers often greet other nontraditional and vocational
their students, '"Good mornlng, girls and education conrses than 1n schools
boys." Not many people think that is an serving working class or lower middle
inappropriate greeting, but no one would class popuiatlons with large proportions
greet a class with, “Good morning, blacks of minority group students. Thesa
and whites and chlganos." Whenaver a. statistics, whlle by no means conclusive,
teacher groups students by sex, she o. he seem to indlcate tiat the glrls from the
is. relnforcing the message that there is more economically advantaged famllles
something signiflcant about one's sex in either received more peer, parental,
the ciassroom and in the learning situation. teacher, or counselot support’for
enrolling in nontraditional courses, had
more or better access to informatlion on
nontraditional careers, or were cerhaps
aware that a well rounded coucse load
would make them better qualified appll-
cants for college admisslon and for
employment. Pinpointing the corrict
explanation would ‘require & more precise
study, but the theory that girls have
~already internallzed certaln stereotypes,
and 1lmited their aspirations well before
they enter junlor_high school has been
substantlated by several researchers.
In two studies of Seattle area fifih
graders, Lynne igliztin confirmed the
exlstence of very strong sex typlng
in children's views of jobs and func~
tions in the world and their own personai
Because of the differentiations between role in it. {A Chlld's«Eye View of Sex
th® sexes that teachers, parents, and Roles. Today's Educatlion, Journai of
others make throughout the school years, the National Education Association, 1972,
children do learr to learn dlfferently: vol. 61, No. 9, pp. 23-25).
girls read more fluentiy than boys do
in the eariy years, but boys somehow Early patterns of socialization and dis-
catch up to them by the&fend of high crimlnation may also hamper the
school. For years it has been assumed educational aspirations of men. Most
that girls perform lass wel! than boys boys learn the tradltlonal sex-appro-
in mathematics. Recently, Elizabeth priate behaviors and interests, and the
Fennema and Julia Sherman showed that aggressive, competitive, breadwinning
'many females have as much mathematical rote, This soclaiization process, com~
potentlal as do many males," and that bined with discriminatory schooi
it is probable that soclo~cultural practices, can prevent men from pursuing
factors strongly influence the patterns educational programs appropriaste to their
in achievement by women and men (Sex- individual interests and from entering
Related Differences in Mathematics careers that may provide them wlth more
Achlevement, Spatial Yisualization and satisfying occupational lives than they
Affective Factors, American Educational might find in jobs tradltionally pre-
Research Journal, 1977, Vol. 1%, No. 1, scribed for men.
pp. Si=71}. The differences between
women’s and men's patterns in course Sex-role sociallzation starts early, is
selection and performance in class are pervasive, and is very effective., Jerome
attributable in large part to sex-role Kagan said that by the time children
socialization, rather than to inherent begin elementary school, they have learned
abilities and interests. most of the sex-role attitudes of their
society, they have a sex-role identity,
An informal survey of San Francisco Bay and they tend to behave in ways that are
Area junior high and high schools found considered apPropriate for their sex.
that in schools that served upper middle (AC?“’S’t'°" and Significance of Sex
and middle class pepulations with a Typing and Sex Role identity. In M. L.

majority of/white students, more girls Hoffnan and L. W. Hoffman, Eds. Review
of Chiid Development Research, Vol. 1.

4
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New York: Russel Sage Foundation, 1964}.
‘Watch the parents of young children next
time you see them with their chlildren and
notice what they say or demonstrate about
what women and men thlnk, feel, or say.
Patrick fee and Nancy Gropper suggest
that we consider the male and female
patterns as two dIfferent cultures. 1
{Sex~Role tulture and Educational )
Practice. Harvard Educational Review,
1974, voi. Bh, pp. ~410)., We propose
the term "subculture,” because that térm
allows for the fact that every human
society has both male and female groups--
each one is a subculture of the large
culture. Consider our sex-role sociall-
l1zation about clothing: women may wear
pants, but men may not wear dresses.
Think about the stereotypes In sports,
both in playlng and in watching others
“play~-are we a bit surprised when women
follow Football or basketball avidiy?
And we have expectations about language--
women don't swear, and men don't swear
around women.

These examples of our expectations that
women and men behave differently are
illustrations of ''sex stereotyping,"
that is, attributing behaviors, abilities,
interests, values, and roles to a

person or group of persons on the basis
of their sex, rather than or the basis
of the individuals own Inclinations and
taients. If we expect that a person
will be good at taking care of an
automobile because he is male, or will
be interested in sewing because she is
femaln, then we are stereotyping the
person. These stereotypes m2y seem
harmless, but they can lead to the denying
of opportunities for education; employ-
ment, pruductivity, income, advancement,
paersonal satlsfaction, and achievement
to many people. Most of the victims of
sex discrimination aré women, but males
also experience discrimination.

Sex stereotyping and discrimination
confuse, block, and frustrate individuals
from iearning and doing what they could
if only they weren’t channeted into
limited areas of education and work
because of their sex. In addition,
society as a whole loses the services
and contributions of men and women

who have talents that are undeveloped
or unused. For example, in their lives
as homemakers and parents,. most women
organize materials and events, make

" decisions, and super;lse other people

very well, Women teach most of the
students in elemantary and secondary
schools: 1In 1970-71, 67 percent of

the instructional staff werc women.

But women have not beer encouraged.to
becone administrators: in the same year
only 15 percent of the principals, 15
percent of the vice~principals, ang

0.6 percent of the superintendents were
women. These figures come from

1972 National Education Assaclation
research data anv the 1974 Digest of
Educational Stacistics, publlished by

the National Center for Education Statis~
tics, Department of Health, Eduéation,
and Welfare; they were reportea by |
Martha Matthews and Shirley McCune In
why Title 1X? (Washington, D.C.: Re-
source Center on Sex Roles in Education,
National Foundatlon fir the improvement
of Education, no date, 8 pp.).

The tradition of male leadership in
education is perpetuated from ope
generation to the next partly because
children observe the role modgls in their
schools. Women teach them Ir the early
years, but if there is an ymportant
announcement to be made, or a misbehaving
child to be disciplined, male principals
are usually expected to dd the work. In
her article, "“The Traini @ Ground for Wo-
men in Administration: We Must Begin in
Kindergarten," Mary Ellgn Verheyden-
Hilliard told how school personnel and’
others who influence young people can
provide role models and trainlng to

both girls and boys 50 that more women
will become successful administrators

in schools and elsewhere {The Education
Digest, November 1975, Vol. L1, No. 3,
pp-33-35).

A constderation of family and labor force
patterns in the United States illustrates
the need for equal opportunlities for both
sexes to learn skllils that will qualify
them for well-paying jobs. Currently only
16 perzent of families have a husband and
father who s employed outside the home,

a homemaking wife and mother, and

one or more children. Thirty percent

of American families are married coupies,
som2z with grown children, and others
wittyut children. Eighteen percent of the
families include two employes pafents and
some children. Twenty percent of

househo Ids are occupied by one single
adult, and 2} percent, by two single
persons. Seven percent of the families
are headed by a single parent with his or

9




her children. These statlstics are from
an article "Who s the 1 Family?” in
Hs. magazine (August 1978, Vol. 7, Wo. 2,
p. 43}, quoting figures from the U.S.
Statistical Abstract, 1977.

By mid-1977, 4D.mi11ion women were in the
labor force--about &1 percent of the -
country’s entire labor -force and 49 per-
cent of all women. I6 years of age and
older. Nine out of 10 young women
growing-up today will be smployed at

some time in their lives.

+

ma

Aimost three-fifths (58 percent) of ali
wWomen workers are married and living with
thelr husbands; more than one-fifch (23
percent) have never bzen married; and
neariy one~fifth (19 percent) are wideowed,
divorced, or separated from their
husbands., Forty-four percent of ail
married women are In the labor foice--
considerably more than widows (24 percent)
many of whom are elderly. But

married women are less ilkely to be

labor force participants than divorced

or separated women (65 percent) or never
marrled women (57 percent). These lahor
force participation rates are substan-
tially greater than those which prevailed
In 1950.

Among full-time workers employed through-
out 1974, women's medlan earnings were
less than three-fifths of those of men--
$6,772 and $11,835, respectivels  There
are many reasons for tals earnlngs gap.
For example, men on the averzge have had
more years of workllfe experience than
women. And even on full~time schedules,
worien work fewer overtime hours a week
than men. Funthermore, the concentration
of women In certain low-wage occupations
and industries is 2 primary factor in
their iower average earnings level.
Nevertheless, varlous research studies

have found that a differentlal between
the earnings of women and men remains
after adjusting for such factors as
education, work experieice, and
occupation or Industry group.

Median wage or salary incomes of year-
round full-time women workers, 14 years
of age and over,-in se¢ scted major
occupatlop groups In 1974 (latest daa
avallable?‘were as follows:

As percent
income of men's

income

Hajor occupation

Group

Professionat and )
technical workers $9,587 66

Nonfarm managers :
and administrators 9,195 59

Clerical workers 6,868 60
Sales workers 5,114 i

Operatlves
{incl. transport) 5,848 58

Service workers
(except private

household) 5,206 6D

The median wage or salary income 5f years
round full-time women workers of

minority races was $6,611 in 1974--
aboit 94 percent of that of white women; -~
}z percent of that of minorlity men, and

S54 perrent of that of white men. In

1964, the modian income of minority

women was 09 percant of that of white
women . .

The information in the previous five
paragraphs is from U.S. Working Women:
A Oatabook, Bulletin 1977, Bureau of

Labor Statistics, U.S. Department of
tabor, and from n Workers Today, 1976,
Women's Bureau, Employment Standards
Administration, U.S. Department of Labor.
Both of these documents are cited In:
Resources for School Personnel, the final
section of thls bookiet. Both publica-
tions contain additlonal data and charts
that give a complete plcture of the em-
ployment status of women in the mid-1970's.

The toll taken by sex discrimination 1s
high. Most of the famllies living on
Tncomes below the poverty tine are headed




~by women, many of whom ldck marketablem/’
skills and for whom adequate, affordabtTe
child care s unavaiiable. In addition,
most of the elderly poor In

The educatlo
better paying emplo t is one way to
begir..t2 help al ate this sjtuation.

s worth more than women's and that thkay
should have more power, responsibility,
and rewards. But the time has come for
change. We now have federal, state, and
local laws, agencies, and organizations
that are chanugling policies and practices
throughout the educational system and the
Tabor market, The federal legislation and
programs that deal wlth vocational educa-
tion will be described in the second sec-
tion, the Legislative Changes.

WHERE DOES VOCATIONAL
EDUCATION LEAD?

The impliementing regulation for Title
i1, Vocatlonal Educaiion, of the
Education Amendments of 1976, defined
vocational instructlon as fnstruction
designed to prapare Indlviduals for
employment. In PEER's (Project on

Equal Education Rights) information

kit, Cracking the Glass Slipper (see
Resources for School Personnel) Steele
and others pointed out that nearly half
the vomen students now enrolled in
vocational educatlion are enrolled in
consumer an¢ homemaking courses that

do not prepare -them for employment. In
addition, the courses that do train stu-
dents for employment areas in which women
predominste lead to only 33 different
occupations, whereas the courses in
which men are the more numerous students
offer trainlng for pald employment In

95 different occupatlions. .

To be able to compete successfully in the
labor market, women will have to acquire
the same training In baslc Job skills
that men g2in in vocational education ...
courses. Women need to know what skllls
and training will qualify them for
employment in varlous occupations. They
also need to learn how to obtain further

-~

+

training beyond hligh school or community
college, as necessary. Women need
confldence In their ability to learg.to
work successfully In one or more of the
many occupations for which vocational
education can traln them, They.need to

real ize that beconlng an employable
adult in our soclety probably enhances
one's self worth and Is Tikely to be
essentlal to one's sconumic survivai.

The Tist In Figure 1 indicates some of the
Jobs that wlll be most nceded 1n the years
ahead and will be Tucrative as weil., The
Tist 1s from the Occupational Outlook
Handbook, 1977-78, published by the

Bureau of Labor Statlstlics, U.5. Depart-

ment of Labor, Descriptions of 50 such
jobs are included -in an article by JoAnne
Alter, "The 50 Most Lucrztive Jobs of

Tomorrow,"' In Family Circle magazine,
March 1978, Vol. JT, No. &, pp. 52 ff.-

..-*""‘"d-—_,_‘.
¥e are incllned-to—tske for granted the
_.under=yépresentation of women in most
of the occupations listed here--and in
many more--but the current pattern has
not always been typical in the United

States. Women have worked successfu!ly
in all of these occupations in the past,
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/" Job Title Average -Annu¥) _income-

’

2
. Aiy/condltionzng, Heating
and Refrigeration Kechanic $11,700 - $25,085

“/Auto 8ody Repairer $20,900

Auto Mechanic $19.500

Business Machine Repalrer $10,700 - $u,900
Carpenter $22,300

. Dental Llaboratory Technician "16,300 - $19,200
Electrician - $16,300 - $24,500
Piumber . .$2$,IOD

Police Officer \iw 000 - $22, soo
Press Operator , $i§ 500
Sheet-metal worker /,,szl}\,lmo
“Tool-and-dle maker e sty;':s\go

Trave! Agent . sw,u?s{) - $21,400
Truck Oriver (loca!l $l7,300§

Welder = $t1,700 \l\.‘.‘ $26,800

e
and some wongﬁwé:k in them today. The
occupation of travel agent is the only

one on_tHis 1ist where women predominate,
bu;/ﬁﬁﬁ more men are entering this field

‘//,tﬁan before.

Womea have 2lways been employed In
tkis country, but charges In the
country's economic needs and in the
social pressures on women have
enéouraged women to change the patterns
of their labor market participation in
their individual }ifetimes and In the
1{fetime of tin nation. We are now
Tn another period of change, when more
and more women are w.rking for pay,
and when federal, state, and local
laws are being.passed that direct
educators and employers to reduce and
eliminate sex discrimination in
education and employment.




THE LEGISLATIVE CHANGES'

+ @

in response to changes In the wilt of the
electorate In the United States, federal,

. state, and jJoca) legislators have passed
rumerous laws to promote and guarantee
equitable treatment in education and
emp loyment for. women, members of

*minority groups, and persons with dlis-

“ abilitles. 1in thls book we are par-
ticularly concerned with the laws that
require pecple to work at reducing and
eliminating sex bias, stereotyping, and
discrimination. .

School -parsonnel are required by law to
develop policles and procedures to ensure
equal opportunities and treatment of
studants and employees of both sexes.
Some laws have authorized the spending -
of feders! furds to assist school
districts dlrectly or through techntcal
assistance provided by other agencies,
in making changes in thelr policies,
procedures, and: academic and extra-
curricular programs. This part of the
publication contalns an overview of the
laws that pertaln to sex equity in
vocational educatlon.

" JITLE NI, VOCATIONAL EDUCATION,

OF THE EDUCATIONAL AMENDMENTS

OF 1976

The Education Amendments of 1376 {Public
taw 94-482) became effective in_October
_1977. Title 11, Vocatlonal Educationy
contains substantial provisions for over-
coming sex disgrimination., Vetter and
Peterson outlined the three areas covered

by Title t1 In thelr article In the

rican Vocational Journal, (March 1978,
Voi. . . 3, PP =23} . These areas
are:

requirenients for the sdministration
of state vocational education -
programs, -

regulation of state use of federal
funds, and .
requirements for national vocational.
educational progiams. .

Each of these arees contains rules or
programs for siiminating sex stereotyping
and dlscrimination.

Part 104 of the regulations for Title i

Is entitled State Vocatlonal Education
Programs. Four of the five subparts of
thils sectlon deal with programs that will
help to eliminate sex discriminetlon. Sub-
part 4, Speclal Programs for the Disadvan-
tagad, does not mentlon sex disurimina~
tlon; but if Tt Is assumed that Subpart &
is caniqtent with the other four subparts,
then both wosin and men who are academ-
ically or econuiiically disadvantaged will
be equitably serves by the vocational
education programs of the States.

The following sections within :he four
relevany subparts explicitly address
issues of sex bias and discrimination.

Subpart | -- State Admiaistration |

e Development of Flve-Year State
Plan

Full-time Personnel and Functlons
to Ellminate Sex Discrimination
and Sex Stereotyping.

Subpart 2 -~ Basic Grants
=]

®» Support Services for Women

e Day Care Services for Chlldren of
Students

Vocational Education Programs for
Displaced Homemakers and Other
Special Groups .




Subpart 3 - Progg'n improvement
and supportive services

¢ Vocatlonal Guidance and Counseling

¢ Vocational Education Personnel
Training

Grants to Overcome Sex Bias and
Sex Stereotyping

Subpart 5 «- Consumer and Homemaking
Educatlon s

¢ Grants to States for Consumer and
Homemaking Education .

Readers who would ) ike to examine the
detalled provislons of the law as sat
forth in each of these sections of the
regulations, can consult a local library
or ask their Congressperson for a copy ~-
of the Federal Register, Vol. 42, No. 191,
October 3, 1977, Part V1, 'Vocat iona)
Education, State Programs, #nd Commis-
sioner's Discretionary Programs,'' that
conta’ins the implementing regulations

for Title 11, Vocational Education, of
the Education Amendments of 1976.

One provision of this law will be described

here in some detail te show that the law
requires the states to be concerned with
the elimination of sex discrimination
throughout the vocational education
system. Every state receiving money for
vocat tonal education must use a minimum
of $50,000 of its basic grant to pay the
salary of one or more persons to serve

as Sex Equity Coordinator(s) at the state
* Yevel. The persons appointed as Coordin-
ators in most states are employed in the
state department of education, within the
department of vucational education-or
community college office.

The law specifies ten functions of the
Sex Equity Coordinators. These are
summarized here. .

1. Take action necessary to create
awareness of programs and activities
in vocational education designed to
reduce sex bias and sex stereotyping
in all vocational education programs,
including assisting the State board
in publictzing the public hearings
on the State plan;

ather, analyze, and disseminate
data on the status of women and men
students and empioyees in vocativnai
education programs of the State,

Develop and support actlons to correct
probiems brought to the attention of
the Sex Equity Coordinator(s);

Review the distribution of grants and
contracts by the State board to assure
that the interests and needs of women
are addressed {5 al) projects assiste
eg under the Education Amendments of
1976;

Review all vocational education pro-
grams {including work-study programs,
cooperative vocatlional! education
programs, apprenticeship programs,
and the placement of students who
have successfully completed vocatlane
al education programs) 1n the State
for sex bias;

Honitd?“%he implementation of laws
prohibitlng sex discrimination in al)
hiring, firing, and promotion pro-
cedures within the State relating to
vocational education;

Assist local educational agencies
and other interested parties in the
state in improving vocational educa-
tion opportunities for women;

Make avallable tothe State board,
the State advisory council, the Na-
tional Advisory Councl) on Vocational
Education, the State Commission on

the Status of Women, the Commissioner,
and the general public, including
individuals and organizations in the
State concerned about seXx bias in
vocational education, information
developed under this sectlon,

Review and submit recommendations
with respect to overcoming sex blas
and sex stereotyplng in vocational
education programs for the five-year
State plan and 1ts annual program

" plan priar to their submission to the
Commissioner for approval; and -

. Review the self-evaluations required
by Titie IX, Prohibition of Sex
Discrimination, of the Education
Anendments of 1972.

This tist of functions cuvers the wide
range of activities conducteg by state
ang local education ausencies. The Sex
Equity Coordinators potentially have
great influence on thz elimination of sex
bias and discrimination throughout the
vocationai education System.

. | _ 1014




'

The national vocationg! educatlion programs,

summar |zed by Vetter and Peterson In thelr

article clted above, mandate the following:

® A system for reporting Information

abouyt vocational edycation Students,
including race and sex, be In oper-
.atfon by October 1978. A}l states
will be responsible for submitting
retevant data for this system
annyally.

The Natlonal Advisory Councll on
Vocatlonal Education includes in its
membership minority and nonminority
women and men with knowledge of
women's 1ssues and concerns.

Of the funds appropriated for federal
vocatlonal education programs, five
percent be reserved for use by the
Commissioner of Education for programs
of natlonal significance, somz2 of
which may be programs to ovarcome sex
bias in vocatlonal education.

A national study of sex bias {n voca-
tional educatlion be conducted by the
Commissioner of Education and sub-
mitted to Congress by October 1978.

This study, authorized by Title |1,
Yocatlonal Education Equity Study, Is
being conducted by Laurie Harrison,
Project Director, and her ccileagues at
the American Institutes for ‘Research

(P.0. Box 1113, Palo Alto, CA 94302).

The study includes an analysis of relevant
1iterature and legislation and the results
of visits to 50 states and the Qistrict

of Columbia to obtain information about

current practices, policies, and attitudes -

in vocaticnal education. * The reports,
tc be published in Fall 1978, include:
Interim Report, Case Study Report,
Replication Handbook, and Executive
Summary. and Final Report.

Title it, Vocatlonal Education, is a
welcome revision of earlier vocatlonal
education laws *hat specified, for ex~
cmple strict 1imits on the percentages

of money that could be Speni on programs
in home economics. According to the
provisions of the new law, both women

and men will be encouraged to study in
many areas of vocational education former-
ly ciosed to them by law and tradition.

TITLE 1X OF THE EDUCATION AMEND-~

MENTS OF 1972, PROHIBITION OF SEX
DISCRIMINATION

Title IX of ths Education Amendments

of 1972, Prohibition of Sex Discrinin-
atfon (Public Law 92-318) is a federal
civil rights law prohlbiting sex discrim-
Ination In education programs and actlve
1tfes recelving federal financlal
assistance. Ten thousand responses were
made to the request of the Department

of Health, Education, and Welfare for
comment on how Title X should be Im-
plemented. The final regulations for
Title |X were published on July 2}, 1975;
deadlines for compliance with the law.
that affected physical educatlon and
athletlcs were extended for three years,
but by now, all educational Institutions
and programs recelving federal money to
support any of .their activities directly
or Indirectly should have completed an
Institutional self-evaiuation and should
be In compliance. “

The greamble to Title I1X is simple but
comprehensive:

Ho person in the United States shall,
on the basls of sex, be excluded from
participation in, be denled the bene-
fits of , or be Subject to discrim=
ination under any educational program
oF activity receiving Federal finan-
clal assistance.

An excellent explication of Title IX Is
contained in-The Title IX Primer: The
Read-ft-in-the-Original Guide to Title
1X, a 32-page booklet that is part of

the informative kit, Cracking the Glass
Slipper: PEER's Guide to Ending Sex Bias

in Your Schools, avallable for $3.50

from PEER, 1029 Vermont Avenue, NW,
Washington, DC 20005. PEER also dis=-
tributes @ k-page Summary of the Title IX

Regulatlon, sma!l_orders for free, 100

copies for $6.

We will summarize here several of the
Title -1X regulations that relate to
vocarional education. Some of our
commer.ts are adapted from PEER'S Title IX
“rimer. Words in quotation marks are

from the Rules and Regulatlons goverring
Title [X. published in the Federal
Pegister, Yol. 40, No. 108, June &, 1975,
vart it, "Nondiscrimination on Basis of
Sex."




1. Title 1X applies to any recipient of

federal money including "Instltu-
tion{s) of vocational education,"
which the regulation defines as "a
school or instltution (except an
instltution of professional or grad-
uate or undergraduate higher educa<
tion) which has as its primary pur-
pose preparation of students to
pursue 2 technical, skilled, or
semiskilled occupation or trade,

or to pursue study In a technical
field, whether or not the school or
instltutlon offers certlflcates,
diplomas, or degrees and whether or
not it offers fulltime study."

. Schools may not allow the fact that
persons in the labor market discrim-
inate 3gainst members of either sex
to affect thelr educational programs.
The regulation says, "The obligation
to comply...is not dhviated or ailevi-
ated because employment opportunities
in any occupation or profession are
or may be more limlted for members of
one sex than for members of the other
sex." Counselors and vocational
teachers are both included in this
rule.

. Title I1X prohibits vocational educa-
tion programs or schools from barring
persons of either sex from admission.
The regulation contains descriptions
of several methods of getting around
this provision that may not be used.

Vocational education schools and pro-
grams that engage in recruitment
activities must not discriminate on
the basis of sex in recruiting stu-
dents. They also must not discrim-
inate in the hiring of students or in
their job placement activities on
behalf of students.

. Title 1X deals extensively with the
treatment of students whe have al-
ready been admitted to classes or
educational programs. ''‘Occupational
training'' s named specifically in the
regulation as one of the programs and
activities in which students must be
treated eguitably. Again, the
regulation specifies many ways in
which schools might treat students
differently but must not. In addi-
tion, schoois may not provide 'signi-
ficant assistance to any agency, oF-
ganization, or person which discrim-

\\
inates on the basls of sex in provid-

ing any aid, benefit or service to
students or.employess,"

Other agencies with which schools
cooperate in such activitles as
cooperative education programs of
vocatlonal education, exploratory
career education activities, pro-
grams sponsored by local or npational
organizations, and training programs
for employees, must themselves not
discriminate on the basls of sex.

The law lists & great, variety of exam=
ples of courses and activities in
which students may neither be reguired
to participate nor be refused the op=
portunity to participate, and in which
students may not be taught separately
on the basls.of sex. These include in=-
dustrial, buslness, vocational, tech-’
nlcal, home economics, and adult edu-
cation courses. Under the law, auto-
matic assignment to classes on the
basis of sex is considered the same as
requiring to participate.

Reinforcing elements of the regulatfion
already mentioned here, the law
specifically states that @ local
education agency {that is, a school
board operating a school district

that is a recipient of federal funds)
shall not exzlude on the basis of sex
any persons from admission to "any
institution of vocational educatlon
operated by such reciplient."

Ir the area of counseling and guid-
ance, the Title 1X regulation pro-
vides that "Where a recipient finds
that & particular class contains a
substantiaily disproportionate number
of individuals of one sex, the recip-
ient shall take such action as Is
necessary to assure itself that such
disproportion is not the resuit of
discrimination on the basls of sex

In counseling or appraisal materials
or by counseiors.'' (idsses covered
by this rule include vocational ones.
pamphlets, books, and visual aids

on educational opportunities, Careers
and aspirations could be sources of
sex discrimination in additior to
tests and their interpretation, and
advice and suggestions given by
counselors, teachers, and other School
staff membsrs to Students.




These nine areas where Title IX affects
vocational education are representative
of the provistons of Title 1% for elim-
inating discriminatlon throughout the
educational system In this country. In
gddition to these areas, Title IX pro-
hibits dlscrimination in the hirlng,
promoting, and treating of school am-
ployees, Including, of ccurse, vocatlonal
educators. The penaltles for non-
compliance with Title iX may include with-
drawal of federal funding: from the'eduga-
tional program or activity or instltution
of a civil law sult by the US Department
of Justice.

A significant provision of the Title IX
regulation is that -8 coordinator of Title
1X compliance efforts is to be appointed
by every reciplent of federal funds. This
is the "responsibie employee” whose name,
offlce"address, and telephone number must
be made known to students and employees,

~and who Is authorized to coordinate the

educational agency's effort to comply with
Title 1X and to Investigate any complaints
brought by students or employeas charging
sex discrimination under the Title iX
regulation. Title 1% also provides that
each recipient adopt and publish griev~

ance procedures for students and employees,

WOMEN'S EDUCATIONAL EQUITY ACT
OF THE EDUCATION AMENDMENTS
OF 1974

The Women's Educational Equity Act is a
part of the Education Amendments of 1974,
Pubilc Law 93-380, and became operational
In fiscal year $976. The purpose of the
Women's Educatlion Equ:ty Act Program
(WEEAP) s to enhance educational equity
for women In the Unlted States. The
final regufations were publist.d In the
Federal Reglster, Vol. 42, No. 124, June
28,1977, 'Women's Educational Equity:
Act Progran."

WEEAP is a program of discretionary
grants concerned with the following
types of activities for al} educational
levels, preschool through adult:

I. The development, evaluation, and
dissemination of curriculum materfals,
text books, and other educational
materials;

e
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2, Preservice and Inservice training for
educationat personnel; Including guid-

ance and counseling personnel;

3. Research, development, and other'.
educational actlivitles;

Guidance and counseling activitles,
tncluding the development of tests
which do not discriminate on the
basls of sex.

5. Educational activities to Increase
opportunities for adult women,.
including continuing education
activities for underemploved and
unemployed women;. and

The expanslon and improvement of
educational programs and activitles .~
for women In vocat lonal educdtion,
career education, physical educatlon,
and educational administration.

WEEAP Is dlirected by Joan E. Duval,:

¥.S. Office of Education, 400 Maryland
Avenue, S.W., Washington, DC 20202;
annual reports summarize the projects
ccnducted by the progtam. ' The curriculum
guides and other products of the grant-
holders wilt be made available at minimal
cost to educators throughout the country
and ‘will be distributed by the Women's
Educational Equity Act Dissemlnation
Center, Education Development Center,

55 Chapel Street, Newton, MA 02160.

One organiiotion supported by WEEAP Is
the Women's Educatlonal Equity Communica-
tions Network (WEECN), established In
October 1977, with headquarters at Far
West Laboratory for Educational Research
and Development, 1855 folsom Street,

San Francisco, CA 94103. WEECN Is:

1. An tnformation service-ta collect,

- screen, classify, store, and provide
Information on projects, activities,
and research refated to women's
educat fonal equity;

A communication system to facilitate
contact among persons, groups, und
agencies who ~re working on behalf
of women’s educational equity; and

A question-unswering- service for
individuals and groups with infor-
mation needs concerning women's
educat ional equity.

17
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Among the activities of WEECN are the
coordination of communication efforts *
among the Sex Equity Coordinators
appointed under the authorlty of Title I1,
Vocational Education, of the Educatlonal
Amendments of 1976; and the publication

of ‘this booklet, one of a series-of infor- '
mation analysls products. WEECN has also/

published a series of biblicyrsphies,
several of which ara pertinent to voca<

- tional education. The tlitlez of pertinent

WEECN publlcations are 1istod in Resources
for School Parsonnel, the flnal gﬁzt!on
of thls publication. ]
7
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CTITLE IV, DESEGREGATIéN OF PUBLIC

EDUCATION, OF THE/CIVIL RIGHTS
ACT OF 1964

The Civi) Rights Act of 1964, Public Law
88-352, has been amended since its
passage to prohlblt discrimination on the
basls of sex, In addition to the basis of
raceCQnational origln, and religlon.
Under Title IV of the Civlil Pights Act,
federal funds are appropriated annually
to support agencies that provide assis-
tance free of charge to public elementary
and secondary schools that are in com-
pllance with the federal laws.

Tlitle }V contracts are awarded to the
following types of agéncles:

1. Dasegregation Assistance Centers.
in 1978-1979, there will be three
types ~- race, sex, and natlonal
origln {language). Dne Sex De-
segrogat!on Assistance Center will
be tocated In each of the 10 fegeral

" regton$ tc assist in planning and
conducting programs in K-12 school
d!str!;ts for school personnel,

-"§tudents, parents, and community
members.

State Education Agencies. All the
states are eligible for fuading to
provide technical asslistance in race,
sex, and national origin desegregation
to K«12 school districts.

Race and Sex Deseareghtion Tralning
institutes. Institutions of higher
education are eliglble for funding
to provide tralning to pubtic school
personnel of school districts that

the tnstitutions name In their
appltcations for funding. The Sex -
Desegregatlon Tralning -Institutes-
will offer tralning to Improve the
ability of the participants to deal
effectively with educational problems
resulting from sex desegregation.

School Boards. Grants will be made
to locel K-12 school boards for sex,
race, and natlonal orlgin deregrega~
tion. School boards working un sex
deseqgregation may use t rants to
employ a speclalist who zdvises them
on educational problems incldent

to sex desegregation, or to provide
pubilc school personne! with {nservice
trainlng ir-dealing with those prob-
tems, or both.’.

Vocatlional educators and administrators
Interested In obtainfng tochnical asgis-
tance from agencies supported by Title 1V
may write to Elton Ridge, U.5. 0ffice
of Educetion, 400 Maryland Ave., S.M.,
Washington, D¢ 20202, foi Informatlon
about the agencies serving thelr geo~
graphic area. -

i

‘THE EQUAL PAY ACT O 1963

!
The Equal Pay Act of 1963 prohibits
ensployers from payind workers of one

sex less wages than workers of the

other sex for doitng jobs that require
the same sklil, effort, and level of
responsibliity, and are performed

under similar working corndlitions.

The law also prohibits labor organl«
zations. from causing or attempting to
cause qmployers to violate the act.’
Employers may not reduce the wage of

any employee In order to ellmfnate
11legal wyge differences. The Equal

Pay Act Is enforced by the Wage and Hour
Divislon of the U.3. Department of Labor.

We cite the Equal Pay Act In this publlca-

tion because vocational educators should
be eware that & federal' law was passed .
to eliminate sex discrimination in the
labor market some years before similar
jaws were passed affecting the education-
al system. The £qual Pay Act should be
seen as evidence that vocational students
of both sexes can hope and expect to be
treated fairly when they become employees.
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The laws affecting work end education are
conpatible and sutually reinforcing; as
indicated. earlles, Title IX provides that
even if sex discrimination persists in the
tabor market, sducators may not use such
discrimination as an excuse or pretext to
discriminate In educational programs.

TITLE VII OF THE CIVIL RIGHTS ACT
OF 1964

Fitie Vil ,of the CIvil Rights Act of 1964,
as amended by the Equal Employment Oppor-
-tunity Act of 1972, prohlbits discrimina~
tion based on sex, &8s well as on race,
color, rellglon, and national otlgin, In
hiring gnd firlng, paylng wages, awarding
fringe benefits, classifyling, referring,
assignlhg, and promoting employees; In
extending or asslgning use of facilltles,
and provlding training, retraining, and
apprenticeships; and In providing other
terms, conditlons, and privileges of
emplo'{ment.

, . The E_éul]uimployment Opportunity Commis-
=" §lon ﬂzedﬁ), that enforces thls law,

has Issued guidelines which bar, among
other things, hiring based on stereo-
typed characteriZations of the sexes,
classiflcations or labellng of jobs as
""mens jobs' or '‘women's jobs,” and , -
advertising for employees unde:r male or
female headings. Further Informatlion
aboyt Title Vil and the Equal Employment

Opportunlty Act of 1972 may be obtaine’

fro? EEOC, 2401 E Street. N.W., WashIng-
ton;, 0C 20506, or from a state or local
offilce of the Ezoc.
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THE EDUCAiIONAI. CHANGES

This section contains information and -

~“suggestlions for counselors, vocational

" to use In'thelr work with students.

education. administrators, and Instructors
The

.. parts of the section are as follows:

-

+

4
3
i
{

’

-

® Awareness, Attltudes, and Behavliors:

® Tralnlng Education Parsonnel;

e Recrulting, Teaching and Supporting
Students; and

-® The Role of Change Agents.

' The suggestlons here are general ones;

we urge redders to obtain and examline
the materials and curriculum guldes
listed in the followlng sectlon,
Resources for School Personnel, for
teaching methods and actlivitles.

AWARENESS, ATTITUDES, AND
BEHAVIOR

“Because tradltlonal sex~role socialization

has been_an Integral part of most ‘every~
one's <= including educators' -- personal
development, educatlon, and work experl-
ence, |t may be hecessary to-engage in
some activities to produce awareness
among educators of the problems created
by sex stereotyping and discrimination.
Occasionally a single Incldent will
stimulate a "cllick" of recognition of
discrimination, or an Inslght that things
don't have to be the way they are.

Examples of incldents that promote
awareness Include a counselor's offering
the name of a femase student to an employ-
er working in a cooperative education
program, and notlcing for the first time
the employer's response, 'We hire only

" boys for these oosltions,'t or a teacher's
announcing that girls, but not boys, must -

wear halrnets In the kitchens and then
noticing that some boys in class have
longer halg than some girls.

k-progrqm to Increase such awareness 1s
usually effective with sghool personnel if

‘1t Includes statistics about the labor

force and women's participation in 1t,

information about the educ.tlon levels
and marital and parental status of women
throughout the country, use of one or
more of themany films that deplct
stereotyping and ways to overcome {t,

and opportunitles for discussion and
reaction. Emphasls should be placed .

on the lesal mandates to provide equal
educational opportunities for both sexes,
and classroom teachérs should be assured
that as they make changes .In thelr téach-
Ing, they will be Supported by the school
board, admlnlstratton, and communltv.

Adminlstrators should provide leadership -
in informing boad-members and parents
about the changes to be made and the
reasons -for the changes, and should
solicit the Interest and support of

these persons in the effort to make the
educational, programs equitable. Adm{n-
Istrators may call upon the free services
of the £ex Desegregation Asslistance Cen<
ter {n thelr federal reglon, the State
Educatlon Agency project to provide
technical assistance In gex desegrega~
tlon, and the Sex Desegregation Tralning
Institute{s) In nearby institutions of
higher educatlon, all of which are-

funded by Title IV of the Clvil Rights
Act, and are described-"in more detall

in the earller section, The Legislative
Chgqges. .

Attitude change’and changes In behavior
are examples of the phencdenon.. .

“Yhich came first =~ the chicken or the
egg?™ Social policy and practice In thls
country are often gulded by laws that
prescribe certain behaviors and proscribe
others; changes In people!s attltudes
then follow after the changes In behav-
lor. On the other hand, If a person has
exper lenced an overwheimin} change in

his or her awareness of sex discrimina-
tion, that person's attitude may change,
thus leadlng to ¢hange In bebavlor,

such as use of certaln language.

Attitudes that might make a difference
in what vocational educators teach
lpclude:

e Feellngs about women working for pay.
e Opinions about women's physical
heal th and strength.




a Conterns sbout working mothers or
wives. _

a ldeas about women's interests, tal-
ents, Intelllgence.

e Expectations of how adolescents will
react to and treat one another In
class.

Behaviors that might make a difference
In what yocational education students
learn Include:

3 Teachars deprecating women students,
or pralsing them.

® Teachers using tha generic male terms
{he, his, himl In referring to stu-
dents, workers; or employers, or alter-
nating the sex of.the persens to
whom referred, .
Counselors leaving students e~rolled
in courses that are not tradl:ional
for their sex to fend for them:elves,
or providling discussion or suport
groups for such students,
School personnel quietly offering new
course OPWrtunIt7es without recruiting
participants; or informing parents and
students of the new opportunities and
encouraging them to take advantage
of them.

Both the necessary attitude changas and
new behaviors can b€ learned and practiced

if school personnel recelve informationm,
encouragement, support, and praise four

thelr efforts.

TRAINING EDUCATION PERSONNEL

it is to be -hoped that professors of

Courses

opportunities. for both sexes.

In educational administration should alsc
include this Informatlon. In addition,
education professors should encourage
Interested students to enroll in programs
within fields that are not traditional
for thelrisex. 1n 1970-7i, 74 percent

of the bacheior's degrees in education
but only"21 percent of the doctorates -
In education were earned by. women,_and
women garned only 8.5 percen’ipf’ihe
doctorates In educational adi~istration
(\.{g Title 1X? Marths Matthews and
Shirley une, Resource Center on Sex
Roleg In Education, National Foundation

for the Improvement of Education, Washer, *

ington, D.C., m date, p. 4.). o

The differences between.the'percéhtages

of each sex whc earn the first and last

academic degrees might be_ somewhat
Iessenad If educatlion professors more
vigorously urged women to speclalize
n areas such as auainiszrat!on. and
encouraged men to work. in sreas such-
as early childhood educatlon apd
reading.

The-field of vocatlonal education has
been dominated by male teachers and pro-
fessors except In the areas of home
economics and business. Women undergrad~
uates who are studylng to become class-
room teachers should 'be encouraged to
work in other areas of vocational educa-
tion, btoth for the satlsfactions such
work offers to them,.and for thes oppor-
tunity they would gain to become role

rodels for their own students In’second- -

ary and postsecondary: vocational pro~
grams.

Because we are in a period of Zero
population growth, and the school-age
population corftinues to deciine frum Its
peak In the 1960's, It ts appropriate to
plan most of the tralning of teachers, -
counselors, and adminlstrators as Inser-
viee activities durlng the school year or
in university courses attended bv schoc!.
personnel. inservice tralning usually
includes the development of awareness

of the problems and thelr causes, infor-
matlon about how to change educatlonal
practices, and demonstrations using

real models or audio-visual materiais.

The training module, Freedom for Individ-
ual Development: Vocational Education,

requlres only seven hours' totai instruc*

tion, presented .In units on three differ~ "’

ent days, and s Intended for all teach-

g w‘:“a.‘.:;
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ers of gradas K-12, and administrators, RECRUITING STUOEHTS
paraprofessional support staff, counsel~- .
ors, soclal workers, and other workers Recruiting students for vocatlonal courses .
in the school system. The module In- and programs should be a positive, active ]
cludes a compicte script for the tralne: . ¢ffort by school parsonnel. §n choosing ;
and all materials, ready for duplication. ', + courses, students often are guided by ~
See Resources for School Personnel for strong. school and femily traditions, by +
information about the avaliablility of ) rumors dbout?the parsonalitiacs and tuch- * ;
this training moduls. N “ing practices of "téachers, and by .the. .
expectations of their pesrs. The follow® ’
Several other materlals scitable for ing activities will help students over~ : ’
self-instruction or directed {nstruction come the effects of these pressures and "B
of school parsonnal are listed In the make thelr cholces based upon their per- 7B
following section. . Administrators who sona] Interests and talents. .
supervise vocatfonal education are encour- L :
aged to sxanine some of these materials . couagg DESCRIPTIONS . Title IX requiras - A0
and then use them t© help thelir teachers that course cascriptions and ad- o
Identify and eliminate sex discrimination v.rtlslng for courses be free of sex- i~
from the vocatlonal education program. 1inked language. Course titles such‘as 1
\ . "Girls Woodshop," or "Bachelor Cook=

ing" are illegal, as are Indfcations - A
that courses are open to one sex only ’
or are diasigned for one sex. . It is

aiso l1{egal to enroll students pref-

RECRUITING, TEACHING, AND Sup- evéntialiy by sex. As teachers and
administrators write new course des=-

PORTING STUDENT'S . . criptions, thev mlight §lke ‘the challenge
to make the courses sound {nteresting

Recrulting women students for vocatlonal to students who would not have enrolled

tourses that are nontraditional for their In such courses in the past.

sex, tesching women and men students,

and providing =motional support to them
in unfamillar classes should be an inte-
grated set of activities undertaken by .
school personnel to serve students ’
effectively. Teachers, counselors, and
administrators have particular responsi-
bilitles for Instruction, and lf these
Indlviduzls make an efforz to inform
parents about the new cpportunities

being offered to students, It is probable

that parents and community members will
assist and reinforce the efforts of the
school personnel. School nuries, social
workers, custodians, office parsonnel,’
paraprofessional support staff members,
and others: can al'so serve as role médels .
and Informal advisors to students, . :
especlally If they themselves.are .aware
of the changes In educational programs y %%Eggglééggj%ggaﬁgg;m 2::::::’a::30ds
and are encouraged to share tnformati¢n parents about opportunitles to take
. about thelr vocationsl tralning and vocatfonal courses. Brochures and

. work experlence with students. . “ulietins read and distributed In :
x 1 and to ’
‘ Below are listed specific activities that 22‘;‘:;‘:‘:“,‘,’:,,‘;:":{,2;3;’:;“, the :

can be undertaken when (1) recruiting, ' school or through organizations such {
(2) teaching, and (3) supporting stu- " as the Parent-Teacher~Student Assoc-
dents. The activities for these cate- . lation or booster clubs provide

gories are not mutually exclusive; there specific Information for students and
are overlapping and supporting activities. adults to conslder and discuss.

) ' : Assembiies, open houses, awards pro=




grams, and other meetings are
excellent public relations activities,
and they are vehlilcles for students to
see the personnel, equipment, and
classrooms, so that vocational sduca-~
tion will be less mysterlous to
students who are not famlliar with it.

& COUNSELING SESSIONS. Counselors have
a cleatjmandate under Titie X and
opportunities under Title 11, Vocation-
a) Education, to obtaln tralning and
to provide leadership and guidance to
students In designing their courses
of study. 1f counselors can view their
new responsibilities as an opportunity
to Improve the education of secondary
and postsecondary students, then thelr
own positive attitudes will be trans~
mitted to thelr students. Many of the
materials l1isted in Resources for
School Personne) are usefu) to coun-
selors, poth to Inform themselves and
to use with students.

® STUDENT AND ADULT ROLE HODELS. Within
every educational Institution, several
individuals are opinlon leaders. Some
are the elected leaders among the
students; others are informal oplinion
leaders who by force of their person-
ality and behavior Influence thelr
classmates and others. Among the em=
ployees of a school eor schooi district,
neariy overyone Influences the students
with whom she or he comes in contact.
1t Is Important that the Influence of
these Individuais oa the aspirations
and expectations of students be recog-
nized, and that formal and Informal
training and awareness activitles be
conducted for .them to maximize thelr
capacity to help women and men students
to expand their own opPOrtunities.

TEACHING STUDENTS

Every contact between & student and a
staff member of a school Is a potential
teaching and learning experience. Here
we wili emphasize elements of the more
formal teaching occasions that occur In
classrooms under the directlon and super-
vision of teachers.

o CURRICULUM MATERIALS. The curriculum
guides and several of the reports and
other materials Ilsted In Resources for
Schiol Personnel contaln Information
and activities to Increase students'
awareness of lex-role soclializatlon,
sex discrimination, and the .antidotes

.~and educational practices.

-

to discriminatlon--new ways of learn~
ing, planning, and fulfilling their
educational aspirations. Most of
these items deal with career cholce,
self-concept and self-esteem, and
vocational education In general.
Teachers may find that the textbooks
that pertaln to specific courses are
filled with sex stereotyping. Until
publishers are persuaded to change
text and Illustrations to Include both
sex2s and until schools purchase new
nonsexist textbooks, teachers may use
the stereotyped materials 2s examples
to {llustrate the traditions of our
society while teaching students that
clianges are belng made in the laws

¥

e SUPPLEMENTARY MATERIALS. e designate
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a category of supnlementary curriculum
materlals becsuse many teachers and
counselors must use such materiais
while they await new textbooks and .
forma) curricuium guldes. Sevaral sets
of photographs are available that show
men and women in nontraditional em-
ployment and roles. Some megazine“ad-
vertisements are pointedly nonsexist *
and make bright displays en classroom
walls and counselors' bulletlin boards.
Many films, audio cassette tapms,
sllde-tape shows, simuiations and
games, and printed materials are
available at minimai cost to supple-
ment the main curriculum. See Re-
sources for S$chool.Personnel for
several of these {tems.

TEACHING BEHAViIORS, The following are
several actions that teachers can take
to provoke their students I[nto exam=
intng their own biases and assumptions,
and to help students consider new
options.

a} Use the pronoun 'she" when refer-
.ing to auto mechanics, carpenters,
and other workers who have usually
been males In our society. Use the
new terms listed by the U.S. D=
partment of Labor in the dir-.tory
of occupations, such as "drafts-
person'' and “salesperson.t When
using a textbook that contalns
only the generic male terms ('he,"
“him," and "his'") and the plctures
of males receiving tralning or
working--with, perhaps, some female '
clerical workers In evidence--dis-




cuss with students the sex-role
stereotypes i the book., -

Expect the same kinds of ld4arning
behavior and sume pumbers of mis~
takes from femals students as from
males. Assume that ths women are
as serious about and interested In
their future careers as the men
are, and offer them career guidance
and information.

Briny women workers to tha class-
room, and conduct fleld trips to
places where women and men ars’ .
doing nontradltional work. Pro-
vide opportunities for Informal

© discussion about the challenges,
problems, and rewards of their
work. Open discussion of the
problens &nd ,ﬂrlfficulltles may, be
especially Inportant, as students
may have concerns about these.
Parents may be a source of role
models for these activitles.

Discreetly poll students about
the patterns of training and em-
ployment in thelr familiies. Be-
sautz our socliety places such im~
portance on individual job status,
it is imperative that teachers
handle discussions about family
members carefully. Skillfui teach-
§ré can'titlp Students to acknowl-
ldg& that few femiiies these days
contain the entire stereotypical
grouping of an employed father,

a homemak ing mother (who does not
work outside the home), and two
school~age children. Through dis-

personal and professional satisfactlion, or
all of these. We offer several

ways that schoo! perscnnel may promote -
and suoport students, and suggeést that
schoo! personnel may ook to pne ancther
for mutual support as well.

& Sex roles.-It may be safest to try to
Tgnore one’s own sex and the sex of
one's co!leagues and students In educa-
tional settings re the business of

cussion of the various Fifestyles
of their classmates, students may
relinguish some of the myths ahout
women's working patterns and
develop for themseives a stronger
desire to plan and control their
own working |ives.

ok F

the moment is tedching and Vearning.
Care  should be taken not'te conclude
that a person dods something bacauge
of the person's gex. Sex<role social~
izatlon will have trained most pecple
In the next few/gensrationt “c behave
in predictable ways and to have pre-
dictable attitudes; but the trend now

SUPPORT ING STUDENTS

Although a narrow definicion of the

" responsibllities of teachers, counselors,
and adninistrators wouid InclGde only the

teaching of content and skills to stu-

dents, most teachers and parents expect

that educators assume responsibility
for promating students’ personal and

vocatlonal development, The latter s 3
great responsibillity, and in attempting

to fulfill it, school personne! may
experience frustrationl, insplration,

I's toward Ilbcratlng ourselves and
others from sex stereotypes whenever
possible. '

Individualized instructicn and
counseilng. When women gnd men
students begln to take courses that
are not traditicnal for thelr sex,
they will benefit from instructlon
and counseling-~Including opportu=-

nities to talk with others who are
having the same new experience--




that attends to the unique or partic-
ular needs and problems that develop.
Teachars and counselors should avold
singling out {ndividuu! Students or
the group of women {or men) students
for attention, either In pralse or
criticism, Just because they are
femaie {(or male), but they wiil find
that students respond well to pralse
arnd assistance tactfully offered by
any members of the school staff.

Physical appearance. it is wise not

to comment on anyone's appearance
unless one knows the person to whom

one 1s miking the comment, as a
colleague, friend, or partner in a
learning Sltuation. Qur soclety has
especlally over-rated the importance

of women's physical appearance to the
polnt of devaluing what women think or
how well they perform a job. Classroom
ruies for clothing, protective gar-
ments, and general appearance should

be applied evenly to both sexes and be
treated matter-of-factiy as a part of

. the learning situatlon.

& Humor. Sexlst comments and jokes are
“in poor taste, ilke ethnlc and racist
Jokes. Creative people find much to

poke fun at and laugh about among
human foiblies without pointing to the

* sex of Individuals or to sex-role
behaviors or stereotypes.

THE ROLE OF CHANGE AGENTS

Much has been written about the role and
functlon of change agents, persons working
to effect changes in the attitudes and
behavlors of other people and themselves.
The maln elements of sltuations where
change agents can be successful In promot=
Ing soclal change Include: Identification
of the current sltuation that requires
change; ldentification of the events,
actions, and attltudes that will help to
promote change and those that will hinder
change; efforts to make the change(s),
using the resources avallable; and
maintenance of the change{(s) through
continulng support of the people in

the new situation.

As change is made in the area of sex
equality, considerzble mentoring and.

-

_The times are changling.

role madeling are needed,.and often

they can be provided by studente, school
personnel, and parents and community
members, all of whom are seeking new

rules and new ways of functioning and Inte-
grating as individuals. There Is a fine
1ine batween enforcing hligh standards for
new behavior and competent work == both In
the area of artliculating the problems and
solutlons rejated to sex discrinination,
and 1n the labor market -- and providifig the
newcomers to 8 fleld such as vocational
education with training and support as they
make efforts to participate fuily.

Federal laws and
programs are requiring that educators
make changes In schoolis and that employers
change thelr policies and practices. it
will be relatively less palnful for every-
one If we make the changes voluntarlly
rather than under court order or the
threat of withdrawal of federal funding
for educational programs. The benefits

of such changes wiil be felt by women

and men allke. Women will galn soclal and
economic Independence and will assume more
responsibll ity for their own wélfare; men
wil]l be freed to develop aspects of thelr
personallties and skills that they have
been hindered from expressing; the labor
market wiil have an additional pool of
qualified people to do the work of our
society; and individuals and family

will be more fuifilled.




" Mention of organirations, ajencias,
projects, or materials in this publica-'
tion does not imply orsemsnt by the
Far WNeat Laboratory. for Bducational
Research and Development or by the
United. Stltll‘DiP.rt!.nt of fgealth,
Educetion and Nelfare/Office of

Education, ‘Nomen’s Progrea Staff.

The groups identified here represent

some of the 4availalils resocurces concernsd
withr vomen'’s educational]l equity. The
refersnces are for descriptive informa-
tion-only and'do not :sply recommendation.
The ¢uality of publications and services
provided by the groups listed has not '
been svaluated.

" ~~This section contains information about
mofe than 100 curriculum guides, sets of
‘materlais, teports, information kits,
analyses of the laws,.bibliographies,
agencies and orgarizations, and other
resources. Teachers, counselors,
and administrators of vocatlonal educa-
tion programs and institutions who are
interested in working to elfiminate sex
blas, stereotyping, and discrimination
from thelr instruction are fortunate to
have access to & wealith of materials
‘ and resources.
4 .
Although many of the [tems could be
included In several of the followiag
categories, we have listed each Item
only once. Readers are advised to look
for materials in all the categorles,
which are: v+ .

& - Teacher and Counselor Training
Materials and Methods,

& Currlculum Guides and P{'ograms.
. Counseilﬁg and Guidance Materlals,
& Agencles and Organ_!}:at!ms, anq_'

& Books, Reports, Bibliographies,
and Other Resources.

The authors of thls booklet have examined
nearly all the resources listed nere and
" have used some of them. We urge readers

RESOURCES FOR SCHOCL PERSONNEL

to obtaln and evaluate items that seen

to be apprupriate for the’* nesds and to
send comments about the ef{sctivenesgs of
the materials to the suthors In care of
the Women's Educational Equity Communica~
tions Retwork, 1855 Folsom St., San
Francisco, CA 94103,

£

TEACHER AND COUNSELOR TRMNIN"

_MATERIALS AND METHODS

x

The materials liated here ara recommended

for use in training vocational education™~ —-

pcrsonnal and guldance counselors.-

FREEOOM FOR INOIVIDUAL . DCVELOPMENT :
VOCATIONAL EDUCATION. ' Roberta Gassman,
Frédda Merzon, assisted by ‘Patricis -
krms;rong. 1577, 72 p. For mora infor~
matidn: Contact the Wisconsin Department

-of PUblic Instructioh, Madison, Hl‘sconsin .

53702, .
progra

A complete-Inservice tralning _
to be conducted In four units
totaiing 7 hours; developed with funds
from the Women's Educational Equity Act
Program,\ US O0ffice of Education, by the
Hisconsin\l-'unln‘ists Projéct Fupd, Inc.

*

SEX FAIRNESS iN cméa.cuwmcgr‘l’
LEARNIRG KYT. 19154 265 p. Avallable
from: Abt Pubilcatiohs, 55 Wheeler St.,

Cambridge, MA 02!33 $15 plus shipping.

The Call to~L¢adership."
Loulse Vetten and Marls Peterson.
AMERICAN VOCA lONAI. JOURNAL, March
1978, p. 24~

HOW YO ERASE SEX DISCRIHINATION IN

'VOCATiONAL EDUCATIO., n.d., 77 p. .

Avaliable from:' Women's Rights Project,
Ammerlcan Civil Lilerties Unfon Foundction,
22 East LOth Street, New York, NY 10016,

CRACKING THEZ GLASS SLIPPER: PEER S
GUIDE TO ENDIKNG SEX BIAS IR YOUR
SCHOOLS. HMary Ellen Verheyden«iilliard.
1977, 106°p. (15 items). -Available from
PEER, 1029 Vermont Ave., WW,. Washlington,,
be 20005, $3.50. g )
HANLGOOK FOR WORKSHOPS ON SEX EQUAL:STY .
I¥ EDUCATION. Hary Eillen Verheydent

L s , .
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: L,z;*ﬂillllrd. Available from: Women's

_Program Staff, US 0ffice of Education,®
400 Maryland Ave., SW, Room 2141,
Washington, 0C 20202, Single copies
free.

HELP UQNTSO: SEXiSM IN CAREER EOUCATION

. MATERIALS ., .»Women on Words and Images,

v 1975, 55 p. Avallable from: WW1, P.O.
Box 2163,.Princeton, NJ 08540, $2.50,

!Ec following three products are being
publizhed by the Resource Center on Sex
Roles in ¥ducation., National Poundation
for’ the Improvement of Bducation, 1201
Sixteenth St., NW, Nashington, DC 20036,
Write to the Resource Center for infor~
mation about availabllity and cost,

ACHIEVING STX EQUITY IN VUCATIONAL
EOUCATION: A RESOURCE HANOSCOK FOR
LOCAL AOMINISTRATORS. Marilyn Steele,
Martha Matthews, and Shirtey McCune.
100 9. .

SEX EQUITY IN VOCATIONAL EOUCATION:
AN INSTRUCTOR'S GUIOE. Shlrlay McCune,
Hartha Matthews, and Joyce Kaser, 76 p.

STEPS TOWARO SEX EQUITY IN VOCATIONAL
EOUCATION: AN INSERVICE TRAINING DESIGN.
Joyce Kaser, Martha Matthews, and
Shirley McCune, 200 p.

The following three books of ¢artoons
1lustrate both traditional and new
sax-role pehaviors of people at home,

in school, and in the labor force., With
good humor they offer a serious meSsage
about sox equality. We recommend these
books as supplemencary curriculum mate-
rials for students.

{'M NOT FOR WOMEN'S LIB...BUT. Bulbul.,
1973, U4 p. Available from: New Seed
Press, P.0. Box 3016, Stanford, CA 94305,

MS.ERY, Anne Wittels, Illustrated by

Ivy Bottinl. 1973, 62 p, Avallable
from Wollstonécraft, 9107 Wilshire 8ivd.,
Severly Hills, CA 90210, $1.95,

JOANIE: CARTOONS FOR NEW CHILDREN.
Garry B. Trudeau, 1974, 95 p.
Avallable from Sheed and Ward, 475
FIfth Ave., New York, NY 10017,
$2,25.

The Natlonal Altlance of Bus|nessmen
offers Career Guidance Instltutes that
provide opportunitlies for school
personnel to visit representatives of
bus Iness, industry, tabor, and the
professions. Contact & local NAB .
office or Ellen Boyer, Oirector, Career
Guldance Institutes, Natfonal Alliance
of Businessmen, 1730 K St., NW,
washington OC, 20006 (202) 254=7146,

o

CURRICULUM GUIDES AND PROGRAMS

This part gontains information about
cerriculum materials and methods to .
eliminate sex discrimination in

vocational education. Some materials

deal with career education, N

o . . v
CURRICULUM. GUFDE_ANO BISLIOGRAPHY:
REDUCING SEX-ROLE STEREOTYPING THROUGH
CAREER EOUCATION. Kathy Quinn, comp.-
Bristol Career Education Program, Bristol,
CT, n.d., 47 p. Available from: EORS*,
EC 130-058, MF $0.83; HC $2.06, plus
postage,

PROVIOING-LIFE/?‘;EER PLANNING FOR
WOHEN ANO GIRLS. COORDINATOR'S

GUIOE, Janice M. Birk. American.
Institutes for Research in the Behavioral
Sclences and the National Consortium on
Competency~Based Staff Oevelopment,

Palo Alto, CA, 1976, 14 p. Available
from: EORS, EO 140 205, MF $0.83, plus
postage, HC not avallable from EORS.

EXEHPLARY STRATEGIES FOR ELIMIMATION
OF SEX BIAS IN VOCATINNAL PROGRAMS,
FINAL REPORT. Shella M, Maher.

Human Resources Management, fnc.,
Washington, 0C, 1976, 69 p. Avallable
from: EORS, EO 133 523, MF $0.83;

HC $3.50, plus postage.

-

EQUITY CAREER EDUCATIOH: CURRICULUM
GUIOE. Haple Helghts Clty Schools,
Maple Heights, Ohlo, 1976. 436 p.
Available from: EDRS, EO 131 241,
MF $0.83; HC $23.43, plus postage.

X (EORS), Box-199, Arlington, VA 22210.

*|tems 1isted in the Educational Resources Information Center (ER:C} system are available
in elther microfiche {MF) or paper copy {HC} from the gRIC Oocument Reproduction Service

.
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"The Myth Of Happily Ever After.t* Sarah
~Oavidson. WOMEN'S OAY, May 1974.
Avaiiable from: YWCA of Los Angeles,
-Executive Offlices, 1215 Lodl Place, Los
Angeles, CA, 9003é Free reprint. Ask
siso about thelr vocatlonal Readlness
packags., ;

V"Oeclding: A New Program that Helps
Students Learn How %o Make Oeclsions.'t
Gordon P, Milter and H.B. Gelstt.
COLLEGE BOARD REVIEW, N¢. B2, wWinter.
1971-72. 16 p. Avallable from: Editor,
Collega Board Review, 888 7th Avenue,
‘New York, NY ' 10019, free.

HOW TO DECIOE: A GUIOE FOR WOMEN.
Nelle Tumlin Scholz, Judith Sosebee
Prince, and Gordon Porter Mlller.
1975, 121 p. Available from:

College Board Publication Orders,

Box 2815, Princeton, NJ 08540, $5.95,

TOOAY'S CHANGING ROLES: AN APPROACH TO
NON-SEXIST TEACHING. Educational
Challenges, Inc., 1974, 108 p. Avall-
able from: Resource Center on Sex Roles
tn Education, 1201 Sixteenth St., NW,
¥ashington, OC 20036, $3.00.

EXPANOING AOOLESCENT ROLE EXPECTATIONS:
INFORMATION, ACTIVITIES, RESOURCES FOR
VOCAT1ONAL EOUCATORS. Commu.jty
Service Education Oepartment, New York
State College of Human Ecology, Cornell
University, ithaca, NY, 1977, 139 p.

Avallable from: Medla Services Printing, .

.New York State Coliege of Human Ecology,
B-10 Martha Van Rensselaer Hall, Cornel)
University, Fthaca, NY 14853.

THE WHOLE PERSON B0OK: TOWAROS SELF
OISCOVERY ANO LVFE OPTIONS. Twila M.
Christensen, Patricla Romero, and Nan
Schmeiing. 1977, 262 p. For more
Information: Contact Twila M. Christen-

- sen, Counseiors Expanding Career Options
Project, Nebraska Commisslion on The
Status of Women. 301 Centennial Mall
South, Lincoin, NB 68509. Oeveloped

" with funds from The Women's Educational

"Equity Act Program, US OfFice of Educa-

tion.

THE BlLUE COLLAR SCHOLAR: VOCATIONAL
SCHOOLS. Maryland Center for Public
Broadcast Ing, Owings MIlis, MO, 1978,

24 p. Avallable from: Vocations.

Box 1978, Owings MIlis, MO 21117, $1.00.
gooklet correlated wlth television

‘sar les, "Consumer Survival Kit." Study
.gulde aiso avallable. ’
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PROJECT HEAR {Human Education Awarentss

Resources). Contact: Robert B. Francls,

Coordinator for Oissemination, Oepartment

of Education, 225 West State St., P.O0.

:zz 2019, Trenton, NJ 08608, (609) 292 ;
9.

ATTEMPTS TO OVERCOME SEX STEREOTYPING IN
VOCATIONAL EDUCATION. Morgan V. Lewis
et al. 1976, 273 p. Avallable from:
The Institute for Research on Human
Resources, The Pennsyivania State - |
University, 407 Xern Graduate Building,
.Unlversity Park, PA 16802, $10.00
prepaid to The Pennsylvania Statc

i lversity.

ELY WHITNEY VOCATIONAL.HIGH SCHOOL.

Contact: Nathan Mayron, Princlpal, o u
257 North 6th Street, Brookiyn, NY 11211,

(212) 287-7658.

THE MASCULINE FOCUS TN HOME ECONOMICS. "
Judy H. Dowel), Bornie B. Greenwood.

Home Economics Association, Washington,

0C, 1975, 3) p. Avallable from:

EDRS, EO 116 002, HF $0. 33, HC $2.06

rlus postage. !

NEW PIONEERS PROJECT TO ELIMINATE SEX
BIAS [N OCCUPATIONAL EOYUCATION.

- Contact: Amanda Smith, Oivision of Equal

Education, State Oepartment of Education, 2
Ralelgh,'NC' 27611, (919} 733-3551,

SPECIAL VOCATIONAL NEEOS OF WOMEN.
Contict. Connie Beasley, Sex Equlity
’ﬁdmlnistrator, 11iinols Office of
Educatlon, Oepartment of Adult, _
Vocationa) & Technical Educ&tion, )
100 North First Street, SPringfield,
1L 62777, (207) 782-h620.

THE MINORITY WOMEN EMPLOYMENT PROGRAM:
A NATIONAL DEMONSTRATION PROJECT TO
FACILITATE ENTRY OF MINORITY WOMEN
INTO MANAGERIAL, PROFESSIONAL, ANO
TECHNICAL OCCUPATIONS, yvoL. ¢ ANO (7.
Robert W. Glover, Paula S. Greenfield.
The Center for the Study of Human
Resources, The University of Texas at
Austin, 1976, 88 p., 153 p. Avallabie
from: National Technical Informstion
Service, U.S5. Oepartment of Commerce,
5285 Port Royal Road, Springfleld VA,
22151, vol.l: NTIS No. PB 25#2#0/&5.
gz.go; vol. 11: NTIS No. PB 264941/AS,
20,

RIS LT DR




A

NOH‘TMDIT‘ML J08 OPPORTUMITIES. Con- sponsored program for career education

tact: Fran Chaffin, Program Director, in school and community for secondary
- » Lower Columbia College, 160D Maple, students. Four models of EBCE are
Longview,-WA 98632, (206) 577-2393. avallable. wWrite for information to: §
: NIE, US Department of Health, Education
STEPS TD OPENING THE SKILLED TRADES T and Welfare, Washington, DC 20208.
. WOMEN. Women's Bureau, Department of .
tebor, Washington, DC, 1974, 9 p. . ‘Why Not a Woman?" Janice B. Sedaka.
Avallable from: EDRS, ED 099 546, AMERICAN EDUCATIDN, Dec. 1975, S p.
MF $0.83; HC $1.67 plus postage, Description of vocational training pro~
' gfam. For information, writa to Jana .
A STUDY DF THE FACTORS INFLUENCING THE Siegel, Project Diractor, Women in New
PARTICIPATION DF WOMEN iN NON=TRADITIONAL ° Careers, CONSAD Research Cérporation,
- DCCUPATIDNS IN PDSTSECONDARY AREA 128 N. Hightand Ave., Pittsburgh, PA
VOCATIONAL TRAINING SCHOOLS, Vol.l. e 15206. :
Roslyn D. Kate et al. R} Associates, . .
inc., Arlington, VA, 1976,- 189 p/ The folloving two: prodicts are being
“ Available from: EDRS, ED 132 » MF published by the Resource Center on Sax .
$0.83; HC $10.03 plus postagé. Roles in Bducation. National Foundation
. ) for the Improvement of Educations 1201
g WEND? {Women's Educaticn Development . Sixteenth St.. NN, Washington: DC 20036.
incentivel. Con : Kay Elledge, write to the Resouice Canter for infor=
Program Director, Dffice of Continuing mation apout ayailability and cosgt.
Education Women, Brevard Community
College,~1519 Clearlake Road, Cocoa, TRY IT, YOU'LL LIKE #T: A STUDENT'S.
FL 22, (305) 632-1111. * INTRODUCTIDN TD SEX FAIRMESS IN
- VOCATIDNAL EDUCATION. Martha Matthews
WOMEN IN APPRENTICESHIP =~ WHY NOT? and Shirley McCune.
FINAL REPDRT. Patricia Mapp. Wisconsin
State Department of Industry, Labor and WHAT'S WRDNG WITH THESE PICTURES? and
Human Relations, 1973, 268 p. DUR WORLD IS CHANGING., Martha Matthews
Avaliable from: EDRS, ED 086 830, and Shirley McCune. Posters.

MF $0.83; HC $14.05 plus postage.

EQUAL VOCATIDNAL EDUCATION. Jane Lerner,

Frgdellssergstrom and Joseph E. Champagne.

1976, 96 p. Avallable from: Center for

HUMI:I Resources, University of Houston, COUNSELING AND GUIDANCE
follege -of Business Administration, MATERIALS

Cullen Blvd., Houston, TX 77004, single

""89};’ z;ze‘n‘;l;" g;&fl I:El‘;l‘fg’“: IEDR°’ Materials and articles to assist guidance
ED 133 ’ 0.83; -6/ plus counselors in providing sex equality are
P°5“9°: included in this section. '

CHANGING LEARNING, CHANGING LIVES: ,""Counsellng Black Tzenage Girls." Gloria

A HIGH SCHODL WOMEN'S STUDJES CURRICULUM -
FROM THE GRDUP SCHDDL. Barbara Gates, E;’"g:;::; |g§§UP1;‘g?“L OUTLOOK QUARTER
Susan Klaw, and Adria Reich, 1977, 256 p. ! ' ,
Available fl'al‘l: The Feminist Press, Box ISSUES OF SEX B1AS AND SEX FAIRNESS .N
334, 01d Westbury, NY 11568, $6.00, CAREER INTEREST MEASUREMENT. Esther E.
paper. Dlamond, ed. Spring 31975, 219 p.

, , Available from: E£ducation-and Work
WOMEN'S LIVES/WOMEN'S WORK. Fiorence Group, National Institute of Education,
Howe et al. The Feminist Press, in pro- Washington, DC 20208, single copies free,
¢ess. Publicatlon date, price.and order-
ing information available from: The CAREER GUIOANCE MATERIALS: [MPLICATIONS
Feminist Press, Box 334, 01d Westbury, FOR WOMEK 'S CAREER DEVELOPMENT. RESEARCH
HY 11568. ANB DEVELOPHMENT SER1ES NO. 97. louise

Vetter et al, The Center for Vocational -
EXPERIENCE-BASED CAREER EBUCA . ION. Education, |9n" 90 p. Available from:
A Hational nstitute of Education- The Center for Vocational Education,

Lo
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sons are authéijégﬁ to perform ten
functions, which are described In the

Tha Ohio State University, 1960 Kenny
Road, Cotumbus, OH 43210, $6.00
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or EDRS, ED 106 542, MF $0.83; HC $4.67
plus postage.

a Cﬁﬂ BE ANYTHING. CAREERS ANO COLLEGES
FOR YOUNG WOMEN. Joyce Slayton Mitchell.
1978, 315 p. Avaiiable from: College
Board Publication Orders, 8ox 2815,
Princeton, NJ 08540, $12.95 hardcover;
$7.95 paper.

HEW CAREER OPTIONS FOR WOMEN. Helen

S. Farmer and Thomas E. Backer. Human
Interaction Research Institute, 1977,
Three volumes, 624 total pages. Avallabie
from: Human Interaction Research Insti-
tute, Kirkeby Center, Sulte 1120,

10889 Wiishire Bivd., Los Angeles CA,
9002k, $25.48 for the set. This publica-
tion contains three parts: A Counselor's
Sourcebook (400 p., hard, sa's_%".ss ,
A Women's Guide {9 p., soft, $4.95 -~
bwik rate of 10 or more -~ $3,95), and

A Selectéd Annotated Bibliography (128 p.,
hard, $3,95).

WOMEN AT WORK: A COUNSELOR'S SOURCEBOOK.
Heien Farmer and Thomas Backer. Human
Interaction Research institute, Los
"Angeles, CA, 1975, 377 p. Avaliable
from: EORS, g0 127 521, #F $G.83;

HC $20.75, plus postage.

SEX CIZCRIMINATION |IN CAREER COUNSELING
AND EOUCATION. Micheie Harway and

Helen S. Astfn. 1977, 172 p.

Avaiiable from: Praeger Publishers,

383 Hadison Avenue, New York, NY 100i7,
$16.95.

AGENCIES AND ORGANIZATIONS

This part contains names, addresses, and
information about agencies and organi-
zations working in the area of sex egqual~
ity in-vocational education. Included
- 4150 are descriptions of the rolaes of
the Sex Equity Coordinators and Title IX
Coordinators, whose functions are mandated
by federal laws. :
R . .
Under the provisions of Title |1, Voca~
tiohal Education, of the Education
Amendments of 1976, each state must ap-
point one or more persons to serve as
Sex Equity Coordinator(s). These per-

second section of this publlcation, i’
The Legislative Changes. Readers may °
contact their state vocational educatfon™
office and/or comminlty colleges office
to find out who their Sex Equity
Coordinator Is.

Title I1X, Prohibition of Sex Discrimina~
tion, of the Education Amendments of
1972, requires that every educitional -°
Institution receiving faderal money
appoint a person to act as Title 1X
offlfcer. These pérsods oversee the -
efforts of the Instjtutions to comply
with Title I1X. Readers may consuit .
with the Title 1X officers In thelr
school districts and in thelr state
department of educction.

The following twe listings are presiden-~
tial advisory councils.

NAT IONAL AOVISORY COUNCIL ON WOMEN'S
EQOUCATIORAL PROGRAMS

1832 M St., NW, Sulte 82i
Washington, 0C 20036

(202) 382-3862

NATIONAL AOVISORY COUNZIL ON VOCATIONAL
EOUCATION

425 13th Street, NV,

Washington, 0C 20004

(202) 376-8873

A regional and state system for vocational
education curriculum iy described below.

THE NATIONAL HETWORK FOR CURRICULUM
CODROINATION IN VOCATIONAL AND TECH-
NICAL EQUCATION facilitates sharing

by state and local curriculum developers.
To use the Network, work through your
own State Liaison Representative (SLR),
whose name may be obtained from the
regional Curriculum Coordination Center
estabiished to work with you.

Northeast Network CCC, Dlvision of Voca-
tional Ed., 225 W. State St., Trenton,
NJ 08625 (609) 292-6562

Southeast Network CCC, Miscissippi State
University, Orawer 0X, Mississippi,

MS 39762 (601) 325-2510

East lentral Network CCC, 1liinois Office
of Ed., 109 K. First St., Springfleld,
tL 62777 (217) 782-0758

Midwest Network CCC, Vocational & Tech- °
nical Ed., 1515 W. 6th Avenue, Stijl-
water, 0K 74074 (405} 377-2000 ext. 261

o
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Northwestern Network CCC, Commission for
Vocatlional Ed., Bldg. 17, Afrdustrial
Park, Olympia, WA 98504 (206) 753-0879

Yestern CCC, University of Hawail, 24ih4

Dole Street, Honolulu, H1 96822

(808) 9uB-7834

Following-are a variety of organizations.
agencies and projects that deal with sex
equity and vocational education.

ERIC CLEARINGHOUSE ON CAREER EDUCATION
Ohio State University

Center for Vocational Educatlon

1960 Kenny Road

Columbus, OH 43210

(614) 486-3655

THE NATI10ONAL CENTER FOR RESEARCH IN
VOCATIONAL EDUCATION. The Ohio State
University, 1960 Kenny Road, Columbus,

OH, 43210, (614) 486-3655. Contact:
Louise Vetter, Senior Research Speclaiist.
This center has produced the following
materials relevant to the education of
women:

""Planning Ahead for the World of Work,"
1975, RD 46, $4.50

" “Career tuidance Materials: tmplica- ,
tions for Women's Career Oevelopment,”
1974, gD 97, $6.00

“Equal Access and Opportunity in
Vocational Education: An Annotated
Blbliography of Articles, Reports,
and Projects,'' 1976, B8 36, $2.80

‘"Resources on Eliminating Sex Roie
Stereotyping 1n Vocational Education,"
1977, free.

NAT1ONAL CENTER FOR CAREER EDUCATION.
University of Montana, P.0. Box 7815,
Missoula, MT 59807, (406) 243-5262/6466.

WOMEN'S EQUCATIONAL EQUITY ACT PROGRAM
{WEEAP). US Office of Education,

400 Maryland Avenue, SW, Washington,
DC 20202, (202) 245-2181. Contact:
Joan E. Duval, Olrector.

WOMEN'S EQUCATIONAL EQUITY COMMUNICATIONS
NETWORK (WEECN}. Far West Laboratory for
Educational Research and Pevelopment.
1855 Folsom Street, San Francisco, CA
94103, (415) 565-3032/3000. Contact:
Matilda Butler, Director.

WOMEN’S BUREAU. US Oepartment of Labor,
Washington,0C 20210, (202) 523-6611.

28
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CENTER FOR WOMEN'S OPPORTUNITIES,

.. Contact:

; Amer| -
can Associatlon of Communlty and Junlor

Colleges, 1 DuPont Clrcle, NW, Suite 410,
washington,DC 20036, {202} 293-7050.

PROJECT ON EQUAL EDUCATION RIGHTS (PEER).
1029 Vermont Avenue, NW, Sulte 800, Wash-
ington,DC 20005, (202) 332-7337,
Robln Gordon, Information/Publicatlons.

THE RESOURCE CENTER 'ON SEX ROLES 1IN
EDUCATION. HNational Foundation for tha
Improvement of Education, 1201 Sixteenth
Street, NW, Washlngton, DC 20036,

{202) 833-5426. Contact: Shirley
McCune, Ofrector.

ELL1S ASSOCIATES. P.D. Box 466, College
Park, MD 20740, (391} 864-7600.
staff development activities addressing
sex role stereotyping and sex bias in
vocatlional education.

L. MIRANDA AND ASSOCIATES. L4701 wWillard
Avenue, Suite 102, Chevy Chase, MD 20015
(301) 656-8684. Concerned with tralning
Hispanic women in management technigues.

NEW QIRECTIONS FOR YOUNG WOMEN.
Scott St., Tucson, AZ 8570¢,

3677. Contact:

(602) 623~
Carol ZIimmerman, Execu~

"tlve Dlrector.

Rj ASSOCIATES, INC. 1018 Wilson 8lvd.,
Arlington, VA 22209, (703) 524-3360.
Roslyn Kane, Presldent.
Conducts research in the social ser-
vices field-and has focused on |ssues
of women and educatlion. .

STE1GER, FIMK, KOSECOFF, INC. (SFK),
9060 Santa Monica Blvd., Sutie 108, Los
Angeles, CA 90069, (2i3) 276-13i5.
Contact: JoAnn Steiger, Presldent.
Conducts staff trainlng workshops on
sex falrness in vocational educatlon,
Also conducts research, '

Contact:

Conducts

346 south

WOHEN ON WORDS ANO IMAGES. P.0. Box 2163,

Princeton, NJ 08540, (609) 921-8653.
Contact: Carol Jacobs.

AMERICAN VOCATIONAL ASSOCIATION, 1NC.
i510 H Street, NW, Washlngton, DC 20005,
(202) 737-3722.

4
THE FEDERAL EDUCATION PROJECT. _Lawyer's
Commlttes for Civil Rights Under the Law,
Suite 520, 733-15th Street, NW, Washing-
ton, OC 20005, (202} 628-6700. Technical
assistance and information on equal oppor-
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Hew York, NY 10026,

tunlity in vocational edycatlon. Free

monthly newsletter.

BOOKS, REPORTS, B!BLIOGRAPHIES,
AND OTHER RESOURCES

. This part contains information adout a

variety of materials of interest to voca~
tional education personnel. The materials
include books, rsports, bibliographies,
newsletters, and other piblications that
list resources for educators.

"Women Journey into Skilled Trades."
Phyllis Lehmann. WORKLIFE, August 1977,
p. 27-31.

THE CALIFDRN1A STUDY ON WOMEN IN NDN-
TRADITIONAL EMPLOYMENT. Sandra Mevers,
Gus Brody, Velma Parness, and Nancy Snow
Selters. " Available from: ADVOCATES FOR
WOMEN, 256 Sutter Street, San Francisco,
CA 94108

SEX BIAS IN THE SCHDOLS:
SVIDENCE .

THE RESEARCH
Janice Pottker and Andrew
Fishel, eds. 1977, 571 p. Available
from: Associated University Presses,
P.0. Box 421, Cranbury, NJ 08512,

SEX1SM AND YOUTH. Diane Gersoni-Stavn,
ed. 1974, 468 p. Available from:
R.R. Bowker, 1180 Avenue of the Americas,

-

OCCUPATIONAL CHOICES AND TRAENING NEEDS.
PRDSPECTS FOR THE 1980°S. Leonard A.
Lecht., 1977, 222 p. Available from:
Praeger Pubtishers, 383 Madison Ave., .
New York, NY 10017, $18.95.

AN EQUAL CHANCE: A PARENT'S INTRODUCTION
TO SEX FAIRNESS IN VOCATIONAL EDUCATION.
Martha Matthews and Shirley McCune. 24 p.
Avaliable from: Resource Center on Sex
Rotes in Education, National Foundation
for the lmoro:ement of Education, 1201

" Sixteenth St., NW, Washington, DC 20036.

""wemen in the Work Force.’ Sandra Stencel.
EOtTORIAL RESEARCH REPORTS. February 18,
1977, 20 p. Available from: Congression-
al Quarterly Inc., 1414 22nd Street, NW,

Washington, DC 20037.

"Women Working:
Alan Pifer.

Toward a New Society."
1976 ANNUAL REPORT. 18 p.

32

*CJRRENT PROJECTS IN VOCATIONAL EDUCATION:

.- ».‘."«2&"3.*1 A .

Avallable from: Carnegle Corporation of s ’
New York, 437 Madison Avenue, New York, -
NY lDOZZ.

VDCATIONAL PREPARATION FOR WOMEN: A
CRITICAL ANALYS1S. JoAnn N, Steiger.
Division of Vocational and Technical .
Education, Board of vocational Education '
and Rehabilitation, State of 1llinols,
Springfield, 1L, 1974, 24 p. Available
from: PEER, 1029 yermont Ave., NW,
Washington, DC 20005, free.
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DN MEASURING THE VOCATIONAL INTERESYS OF
WOMEN. ACT Research Report 49. HNancy:_

S. Cole. Research and Development Dj)v-
ision, . The American College Testing Pro-
gram, fowa City, JA, March 1972, 12 p.
Avallable from: Research and Development
Division, The American College Testing .
Program, P.0. Box 168, jowa C!ty. IA
52240, $1.00 prepaid. .
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RESOURCES IN WOMEN'S EDUCATIONAL EQDITY -
VOLUME 1. Women'’s Educational Equity
Communications Network, 1977, 298 p.
Avaliabte from: Supsrintendent of Docu~-
ments, Government Printing Office, Wash=
ington DC 20402, Stock #017~ OBO‘

01820-9. $5.00 prepaid

FY i977: ABSTRACTS OF PROJECTS SUPPORTED -
IN FISCAL YEAR 1977 UNDER THE VOCATIONAL
EQUCATION AMENDMENTS OF 1968. Lols Ann
Selters and Ruth Gordon, comps. and eds.

The Mational Center for Research in
Vocational Education, The Ohio State
University, Columbus, OH, 1978, 246 p.

SEX STEREOTYPING AND OCCUPATIONAL
ASPIRATIDN: AN ANNOTATED B1BL10OGRAPHY .
Anne E. Stakelon and Joe! M. Magisos,
comps. The National Center for Research
on Vocational Education, The Dhio State
University, Columbus, OH, 1975, 43 p.
WOMEN IN NON-TRADSTIDNAL DCCUPATIONS:
A B1BL10OGRAPHY. U,S. Department of
Health, Education, and Welfare, Bureau
of Occupational and Adult Education,
1976, 189 p. Avallable from: £DRS,

EO 133 460, MF $0.83; HC $t0.03,°

plus postage.

tMPLICATIONS OF WOMEN'S WORK PATTERNS.
FOR YOCATIONAL AND TECHNICAL EDUCATION:
AN ANNOTAYED BIQLIOGRAPHY Sylvia. Lee
et al. The National Center for Researth
on Vocational Education, 1967, 36 p.
Avaiiable from: The National Center for
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Research on V~~ational Education, Ohlo
State Unjversity, 1960 Kenny Road,
Columbus, OH 43210, $1.50

CALIFORNIA APPRENTICESHIP |NFORMATION

Y - - ot e gt g

el

!'hc\-‘t.hraﬂ bibliographies listed below
ars in a series publishaed by the Womsn's

Educational Equity Communications Network. =

Thay age availabls from WEECN, 1855 rolsom
£t., San Francisco, CA 96103, for $2.00

GUIDE. Dlvision of Apprentliceship each.
Standards, Department of Industrial
- Relations, State of Callfornia, 1976, °
Avallable from: Bureau of Apprenticeship
Training, 450 Golden Gate Ave., Room
1003, San Francisce, CA 94102, free.

st
PR

CONT INUING. EDUCATION: REEHTRY AND THE

. .MATURE WOMAN: ANNOTATED SELECTED REFER~
ENCES AND RESOURCES. Xathy Cirksena and
Fran Hersth, comps., Rita M. Costick,
ed. 1977, 20 p. :

Lo
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- "DIRECTORY OF ORGANIZATIONS PRO"O?ING
EQUAL GHPLOYHEHT OPPORTUNSTIES FOR -

- WOMEM, 'Division of Apprenticeship
Standards, Department of -Industrial
Relations, State of California, 1976,

56 p. Avallable from: Buresu of .
Apprenticeshlip Tralning, 450 Golden Gate . .
Ave., Room 1003, San Francisco CA 94102, NONSEX1ST CAREER COUNSELING. FOR WOMEN'
free. ANNOTATED SELECTED REFERENCES AND

RESOURCES, PART §1. Rita M. Costick,

Fran Hereth, and Kathy CIrksena, comps.

1978, 33 p.

The following is a sample of nonprint
materials taken from a list compiled
by Blanche Sherman Hunt, Nancy Osborne,

Arlene Mstha, California Coalition
“for Sex Equity in.Bducation, August 1978.

NONSEX1ST CAREER COUNSELING FOR WOMEN:
ANNOTATED SELECTEO REFERENCES Auo-ewv.
RESOURCES, Part|. Rita M. Costick,.

Fran Hcreth, and lathy Cirksena, comps. ' :
l 9?8 23 po - A ’
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RESOURCES ON ELIMINATING SEX<ROLE STEREO-
TYPING N VOCATIONAL EOUCATION. Falth L,

~ Justice and Wesley E. 'Budke. 1977, & p.
Avallable from: The Natlonal Center for
Reséarch on Vocational Education, The
Ohlo State Unlversity, 1960 Kenny Road,
Columbus, OH 43210, free.

} .

WOMEN IN NONTRAOETIONAL EMPLOYMENT:
RESOURCE LIST. 1978, 7 p. Avallable
from: Women's Bureau, 0fflce of the
Secretary, U.S. Department of Labor,
Washington, DC 20210, free. -

JOBS IN THE CITY -- WOMEN AT WORK. }6mm,
color, sound, 11 minutes. Avallable

(for sale $175.00) from Centron Films,

1621 W 9th Street, Box 687, Lawrence,

KA 66044 -
WOMEN ANO WORK: R & D MONOGRAPH 46. JOB DISCRIMINATION: DOQING SOMETHING ABOUT
Patricla Cayo Sexton. -Employment and T {1977). 16em, color, sound, 59 min-
Training Administration, ys Dept. of utes. Ava!lublt {for sale $580. 00, for
Labor, 1977, 71 p. Available from: rent $21.75) from Indlans University
Superintendent of Documents, US Govern- Audio Visual Center, Bloomlngton.ln
ment Printing Offlce, Washington, O 47401
20402. Stock #029-000-00285-1, $2.20. OTHER WOMEN, OTHER WORK.' i6émm, color,

sound, 20 minutes. Avallable {for -~

sale SZSO 00, for rent $19 00) from

Churchi¥l Fllms 662 N. Robertson

-Blvd., Los Angales, CA 90069 -
WOMEN N TME WORLD OF WORK. 16mm, color,

sound, 15 'mlnutes. Avallable {(for

sale $175.00, for rent $17.50) from

Vocstiona) Films, 111 Euclid Ave.,

Park Ridge, Il 60068
WORKING MOTHERS, (1974). 16mm, color,

sound, 30 minutes. Avallable {for

sale $350.00, for rent $30.00) from

P Ablgail Child, 114 E.-i3th Street,
. New York, NY 10003 . *
” NONTRAD ETIOMAL CAREERS FOR WOMEN (I97ﬁ).
Two filmstrips and cassettes. Avall-
able {$50.00) from Pathescope, 71
Weyman Avenue, New Rochelle,NY 10802

U.S. WORKING WOMEN: A DATABOOK. US
Department of Labor, Bureau of Labor
Statls¢lcs, 1977, 68 p. Avallable from:
Superintendent of Documents, US Govern-
» ment Printing Office, Washington, D¢
20402, stock #0-248-070/6626, $2.50.

WOMEN WORKERS TODAY, 19?6, 10 p.
Available from: Women's Bureau,

uUs Oepartment’ of Labor, Washington, OC
20210, free.
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SEXISM IN CAREER EDUCATION MATERIALS.
Filmstrip and cassette. Available
(for sile $300.00, for rent $35.00
plus $5.00 postage and handiing) from
Women on Words, and Images, P.D. Box \
2163, Princeton, N) 08540 \
WOMEN . AT WORK: CH?ICE AND CHALLENGE '
(1976). Two part filmstrip and
cassette.- Available ($52.50) from
Guldance Assoclates, 757 Third Avenue, e
_ New York,NY 1001
PROJECT WOMEN IN A 'S WORLD OF WORK. *
Audlo cassette, 90 minutes, Order
#7290k, Available ($8.00) from
Amcrican Personnel and Guidance
Assoclatlon, 1607 New Hampshire Ave.,
NW, Washington, OC 20003 N
SEXUAL BIAS IN TESTING AND JOB PLACEMENT. )
JAudlo cassette, 90 minutes, Ocder K
#72933. Avallable ($8.00) from
American Personnsl and Gulidance
Astociation, 1607 New Hampshire Ave.,
NW,- Washington, DC 20009 s
WOMEN |N THE ECONOMY (1974). Audio”
cassette, 30 minutes. Availabie
($11.00) from Pacifica Tape Library,
Department W 3761, 5316 Venice Blvd.,
Los Angzles, CA 90019
THE WORK OF THE WOMAN, Record, 33-1/3
" rpm. Avaiiable ($6.95) from Educa-
tlonal Activities, Freeport, NY 11520
HISTORY OF WORKING WOMEN. 125 s)Tdes,
script, 45 minutes. Available (for
sale $60.00, for rent $15,00) from
Unlted Front Press, Box 40099, San
Francisco, CA 94140
INCREASING J0B OPY¢ONS FOR WOMEN, Slides,
script, tape. Avallable {$13.50)
from NAC, Genera)l Services Administra~-
tion, Washington, OC 20409
INCREASING JOB OPTIONS FOR womMEN (1976).

$11des, cassette, color, 10 minutes.
Avaflable from the US Department

of Labor, Women's Bureau,
200 Constitutional Avenue, WW,
Washington, OC 20210,

Two 1 Ibliographies of nonprint materials
are listed below.

. POSITIVE |HﬁGES: NON-SEXIST FILMS FOR
YOUNG PEOPLE. Susan Wengraf and Linda
Artel. 168 p. Available from:
Book)egger Press, 555 29th Street,

$an Francisco, CA 94i31, $5.50.

NON-PRINT RESOURCES iN WOMEN'S EOUCATIONAL
EQUITY. women's Educationaj Equity
Communications Network, 1978, 243 p.
Available from: Superintendent of
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Documents, Government Printing Office,
Washington, DC 20402, Stock #017-080-
01836-6, $4.25 prepaid.

trainer in Callfornia, Pennsyivania,
and 11linois. She has a bachelor's
from Pomona College, California, a
master's from Stanford University,
.And & doctorate from the Unlversity
‘of 111inois. Currently she 1s a-
project director at Far West Labor-
atory for Educational Research and
Development, San Francisco.

Mary 0'Nell has worked with a wide
range of teachers, admlnistrators,
and counselors to expand the aduca-
tional and career opportunities for
women of aﬁl ages. She holds a
master's and a doctorate from the
University of Massachusetts, Amherst.
Currently she Is working at the
fenter for Continuing Educatlon

.for Women at the University of

consulting on -affirmative action.

Barbara G. Schonborn has been a class-
room teacher, researcher, and teacher

/

California at Berkeley and aiso = //,
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